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temporary immigrant status) on children's biliteracy and bilingual development warrants more exploration by researchers.
In-depth investigation of permanent and temporary families' daily educational activities in diverse settings-home and their communities (e.g., school, after-school, playground, heritage language school, church)-creates a picture of daily bilingual discourses, literacy practices, and socio-cultural influences. As a part of an ethnographic longitudinal seven-year study, the study presented in this paper focused on two immigrant families' transnational biliteracy practices as they relate to identity transformation, linguistic ideology, and socio-cultural influences on home/heritage language/literacy retention and development.
These factors appear likely to impact heritage language acquisition and retention as they relate to U.S. immigrant families' indeterminate residency futures. Thus, this study focused on socially-shaped and culturally-influenced bilingual and biliteracy development and the vector of residential indeterminacy related to the challenges of heritage language and literacy maintenance and development of two Korean immigrant children (i.e., one permanent immigrant KoreanAmerican student and one temporary immigrant Korean student) and their families. We begin with a literature review and delineation of our theoretical framework. We then present qualitative case studies of two children and their families.
Literature Review
Because the US immigrant population is projected to make up one-third of the entire school population by 2050 (Tienda & Haskins, 2011) , there are dramatically increasing numbers of second generation young learners, especially Korean-American children and Early Study Abroad students in the U.S. (Jung & Norton, 2002; Park, 2009; Park, 2011; Park & Abelmann, 2004; The New York Times, 2008) . However, despite the recognition of the importance of home 4 INDETERMINATE FUTURES AND LANGUAGE ACQUISITION language and literacy skills to children's linguistic, cultural, and academic development for immigrant children and families (e.g., Cummins, 1996; Garcia, 2005; Wong-Fillmore, 1991a) , few studies have investigated the processes by which the acquisition of these linguistic and literacy competencies occur related to residential choices and immigrant status (Kanno, 2003) .
Literacy as Social Practice
In contrast to traditional, accountability-based views of young children's literacy skills, the notion of "literacy as a social practice" focuses on holistic portrayals of multi-layered and interwoven socio-cultural and educational experiences in early biliteracy development (Christie, 2005; Gee, 2001 Gee, , 2005 Li, 2002; González, Moll, & Amanti, 2005 , 1994 Neuman & Roskos, 2005; Rogoff, 2003) . Through interactions in daily lives in homes and communities, children are socialized, learn language and literacy, and are influenced by surrounding aspects of culture as they create their own ways of meaning-making, behaving, interacting, thinking, believing, and living (Heath, 1989; Gadsden, 2004; Gee, 2001) .
Early Bilingualism and Immigration
Research in early bilingualism and heritage identity development has addressed the importance and impact on socio-cultural environments and academic supports on retention of heritage language and identity (Jimenez, Garcia & Pearson, 1995; Garcia & Godina, 2004; Shin, 2005; Ro & Cheatham, 2009; Tabors & Snow, 2008; Tinajero & Englander, 2011) . However, despite the recently increasing population of temporary and permanent immigrants, little research has been conducted addressing family language and literacy choices related to the purpose of immigration and residential status and their changing environments due to residency in the US.
While researchers have discussed language and literacy for some immigrant groups (Godina, 2004; Hornberger & Swinehart, 2012; Jimenez-Silva, 2011; Li, 2005; Lo, 2012; Shin, 2005 Many researchers assert that early bilingualism has linguistic, cognitive, and sociocultural advantages (Baker, 2011; Corson, 2001; Goldstein & Bunta, 2011) . Language/literacy proficiency in two languages refers to young bilinguals' functional and communicative competence in both languages in any context (Bialystok, 2001) . Biliteracy development reflects both the cognitive procedure of individuals and the involved family, community, and society, using two written language systems (Hornberger, 2003; Rodriguez-valls, 2009; Romaine, 1995) .
Bilingualism and biliteracy development are inherently sociocultural and sociolinguistic multimodalities, often involved in transnational identity negotiation and multicultural practices especially in the 21 st Century (Hornberger; Hornberger & Swinehart, 2012) .
Home Language and Identity Loss
Researchers (e.g., Tse, 2001 ) have illustrated that young immigrants have a sense of urgency to survive and to belong to new communities and environments with native English speaking peers, which may result in young students from diverse backgrounds adopting negative perspectives of their heritage culture, identity, and language (Corson, 2001; Crawford, 2000; Cummins, 1999; Fillmore, 1991a Fillmore, , 2000 Li, 2002; William & Snipper, 1990) . In the U.S., sociocultural and political environments can result in young bilinguals having low expectations about maintaining their home language and associated literacy. Consequently, these families and children tend to focus instead on survival in monolingual English schooling (Tabors & Snow, 2001; Tse, 2001 ). In the process, they typically lose their heritage identity and language (Crawford, 2000; Tabors, 2008) , and their heritage language and identity loss can result in 6 INDETERMINATE FUTURES AND LANGUAGE ACQUISITION cognitive, emotional, social, cultural, and educational disadvantages especially in young bilingual learners' lives (Cheatham & Ro, 2010) .
South Koreans' Glocalized Linguistic Ideology
Researchers have begun to discuss clear differences in family biliteracy practices and educational goals between Korean immigrants who settled in the US and Korean sourjorners who visit the U.S. temporarily with specific purposes (Byun, 2008; Jung, 2008; Ro, 2008) .
Interviewing mothers, typically the educational decision makers in Korean families, illustrated the pursuit to glocalize English as a tool for class maintenance and escalation in the era of globalization in South Korea (Robertson, 1995) . Cho, Chen and Shin (2010) also addressed recent issues in early childhood classrooms with new temporary immigrant children from transnational families who maintain close relationships with the home country. Cho and her colleagues suggested three reasons for these families' immigration: pursuit of education, political reasons, and economic factors. These authors explained ways in which teachers can guide transnational families and children in early childhood settings. Further research can be explore daily linguistic discourses, language choices, and educational decision-making related to families' residential and immigration status.
Socio Economical Status (SES)
Socio-economic status can facilitate or hinder heritage language loss or retention/ development (Aram & Levin, 2001; D'Angliulli, Siegel, & Maggi, 2004) . SES refers to components such as family social class, educational background, family history and income, and parents' occupations. Children's linguistic and academic performance is related in part to the quality and quantity of linguistic practices generated within families' socio-economic context.
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SES appears likely to also influence educational and residential choices that each family makes for their future.
Research Questions
Researchers have conceptualized language and literacy acquisition occurring within socio-culturally embedded contexts as well as communities of practice (Lave, & Wenger, 1991; Wenger, 1998; Wenger, McDermott, & Snyder, 2002) . Researchers have also documented students' successful bilingual and biliteracy acquisition and development (e.g., Thomas, & Collier, 1996; 2002) . Other studies (e.g., Kim, 2004; Shin, 2005) According to Wenger, everyone belongs to Communities of Practice as an integral part of daily life, which change over time and allow people to construct their concept of identity. Furthermore, human learning develops through the process of "fashioning identities of full participation" in communities of practice (Lave & Wenger, 1991, p. 43) . Participants acquire official or unofficial membership in communities when they have common beliefs, values, activities, and discourses during their interaction as well as when they share resources like tools, symbols, and concepts (Wenger, 1998 interrelated with socio-cultural characteristics. In this process, the complex procedure of selfnegotiation of young children's identity shifts and re-forms so that they can fit into the target socio-cultural ways of life. As a result, young bilinguals represent a total package of "nexus of multimembership" (Wenger, 1998, p. 158) . Wenger also explained the process of forming multimembership further. For instance, without self-recognition of shifting hybrid identity formation, many young diverse learners construct and shape evolving identities as they engage in the process of reconciliation, which means finding ways to coexist across boundaries of multiple communities of practice. The transformation of multimembership into a personal identity, the unique and private work of reconciliation, is achieved through negotiating boundaries across many communities.
Data Generation and Interpretation
Via qualitative case study methodology (Stake, 2010) drawing from several data generation techniques (i.e., interviews, participant observations, and document review), two families' language and literacy practices in the children's daily lives were explored in relation to these families' residency status. The longitudinal nature of the fieldwork allowed the first author to develop trusting relationships with the participants and to understand aspects of their lived experiences. This multiple-method, qualitative case study fosters readers' comprehensive understanding of the socio-cultural contexts regarding the two families' bilingual and biliteracy events and practices. Furthermore, this method is characteristically "empathic" and emphasizes the "uniqueness of the situation" (Stake, Bresler, & Mabry, 1991, p. 11) . In the next section, data generation procedures (i.e., interviews, participant observation, and document review) are described.
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Interviews. As "a construction site for knowledge," the first author conducted interviews by building knowledge together with the family interviewees using a conversational method "as a professional interchange, and as a philosophical dialogue" in a comfortable setting (Kvale and Brinkman, 2008, p. 301 focus on educational investment to your children has shifted?) were developed to help each interviewee respond to queries (Fontana & Frey, 2005; Seidman, 1998) . The first author conducted semi-structured interviews every fall, once a year for four years with each mother in each household and two focal children, Kevin and Huber (discussed in detail, below). To document interviewees' evolving perspectives, the first author also engaged in frequent informal conversational interviews. Interviews and other conversations were audio recorded and transcribed verbatim.
Participant observation. To experience "being there" and to capture participants' perspectives and behaviors (Richardson, 1994, p. 521 
Participants and Setting
In this section, we present information about two families (Kevin's and Huber's family), which is critical to understanding home/family bilingual and biliteracy practices in relation to the families' residency futures. Throughout this longitudinal study, both families resided in the same Midwestern university town. To respect each participant's confidentiality, we use pseudonyms.
Kevin's family (permanent immigrants).
Kevin's parents were voluntary, permanent immigrants and all three of their children were born in the U.S. Like many other immigrants, they thought fondly of and dreamed about returning to their home country. Because of many significant obstacles to returning to Korea (delineated below), they characterized themselves as "permanent immigrants" though when first arrived in the U.S., they did not consider themselves as such. The father was a well-paid professional, which could easily cover the family's educational and leisure costs and they owned a large house in an expensive neighborhood.
Kevin's parents were born in Korea. The father lived in an English-speaking Asian country with his parents for three years starting at age eleven years. Subsequently, his family moved to the U.S. and stayed for two years; his family then returned to Korea until moving to the U.S. for graduate study. By the end of this study, Kevin's parents had lived in the U.S. fifteen years. They arrived in the U.S. to pursue the father's doctorate degree after which he obtained a stable managerial position at a multinational company. Likely in part due to his five-year residency in two English-speaking countries as a child, he achieved native-like English proficiency.
Kevin's mother had a bachelor's degree from a prestigious Korean university. After getting married, she came to the U.S. with her husband where she also had lived fifteen years by the end of this study. She spoke English at a communicative level, and this ability likely originated in her middle/high school education in Korea and her own effort to learn the language 13 INDETERMINATE FUTURES AND LANGUAGE ACQUISITION after arriving in the U.S. She was a busy homemaker who attempted to foster her children's interest in both Korean and English with enthusiasm and commitment to the Korean community, which helped the children's exposure to both languages.
Their oldest son, Kevin was born in the U.S., a seven-year-old at the beginning of this study, and attended an all-English school throughout this longitudinal study. He was very active, social, and outgoing. His supports and personality appear to have helped him acquire various language skills to interact with others. He sometimes spoke to the first author in English and Korean. He seemed confident when he used English but had some difficulty forming grammatically-correct sentences in Korean. Hence, Kevin preferred using oral and written English even at home, especially at the end of the study.
The oldest daughter, Mary was a four-year old at the beginning of this study; she was primarily using and exploring Korean language and literacy, especially at home until she entered all-English preschool. At the conclusion of this study, she was eight-years-old and attended an all-English elementary school. Her active and outgoing personality appeared to accelerate her literacy development and verbal skills in two languages. Although she could not produce perfectly grammatical expressions when speaking and writing Korean, she was confident about her communication throughout the study.
Shelly, the youngest child in the family, was a quiet kindergartener at the end of the study.
She often quietly copied various kinds of literacy activities during her siblings' Korean tutoring sessions. She liked to hear about stories and engaged in book reading with either her mother or older sister.
Huber's family (temporary immigrants).
The second family, that of Huber, considered themselves a temporary immigrant family, who came to the U.S. for the mother's and children's education. This family was influenced by the English fever phenomenon in Korea. The mother not only wanted to pursue graduate school in the U.S. but also wanted Huber to acquire English while participating in a U.S. education. Huber's mother indicated that she was not aware that her children may quickly lose Korean language and literacy abilities; she was surprised when she experienced communication difficulties with her children. Because they anticipated being in the U.S. at least five years, Huber's mother approached the first author to tutor her children to maintain and develop Korean language and literacy.
Huber's mother and her two children had lived in the U. S. for four years at the end of this study. Huber's father was a university professor in Korea who visited the U.S. twice a year.
Thus, Huber's father can be characterized as a "wild goose father" (Park & Abelmann, 2004) (i.e., married father living alone in Korea while his wife and children live in another country) while Huber's mother can be called a "wild goose mother" (Park, 2009 ), (i.e., mother stays alone overseas with children while husband remains in the Korea), Indeed, Huber's family considered themselves temporary immigrants. The parents in this family were both highly educated.
However, because university faculty in Korea are not highly paid, the mother was paying for her own U.S. education, and they incurred expenses associated with renting an apartment both in the U. S. and in Korea. Thus, the family did not have the financial ability to own a house in either country or afford extra travel. Consequently, though Huber's family did not consider themselves as having a high socio-economic status, due to their high educational attainment, ability to rent two homes and maintain a solidly middle-class lifestyle while paying for a university education, they can be considered as having a high socio-economic background.
Huber, the youngest of two sons, was a seven-year-old boy at a local public elementary school at the beginning of the study, who liked to play computer games, soccer, and participate Yes, it has been for a while. It has been stable for ten years so far. However, it's not easy to live here as immigrants. We are always outsiders and it seems we don't get the right treatment. But I know we will be here by thinking about positive sides-only.
What are your family's future plans? Do your children want to return to Korea?
Maybe, but not exactly. We might go back, but I'm not sure about anything at this moment. The greatest concern would be children's re-adjustment in Korea. It would be really difficult for them to adjust to living in Korea.
Therefore, despite some expressed ambiguity, this family saw themselves as permanent immigrants.
Educational beliefs and practices. The mother of this family asserted that she was not a typical Korean mother who placed significant effort on her children's better/higher education. In the course of this study, both parents did not appear excessively anxious about their children's education compared to other Korean families with similar social and economic resources. As a Korean private tutor for this family, the first author witnessed the parents' increasing and decreasing emphasis and effort on their children's heritage language/literacy education.
Therefore, the first author asked about the mother's value of Korean language, literacy, and identity during an interview. Within two years (years 3-4), the children's daily Korean literacy practices had nearly disappeared. Consequently, whenever the first author visited this family, all of the children's "fun Korean time" had changed to English literacy practices. Mary often read English storybooks, Shelly sometimes drew princesses and wrote a few English alphabet letters, and
Kevin did his homework in English. The children started to resist learning Korean literacy, so the mother decided to stop sending them to the local Korean heritage language school. Later, she characterized this time as a "kind of giving up period" regarding Korean language and literacy.
In addition to this family's own situation, the first author had to reduce her Korean tutoring for this family for one year in year 3 from weekly to monthly tutoring, and the family did not pursue and watching Korean television programs together after dinner were important and could have fit easily within family routines. In the reality, however, by the end of this study all three children had lost their motivation and interest in Korean literacy maintenance. Moreover, the parents had priorities other than providing consistent opportunities for meaningful cultural engagement in Korean language and literacy. Thus, no one in this family felt urgency to maintain and develop Korean language and literacy, although they recognized that their ethnic roots were Korean.
Furthermore, the parents tried to reconcile the fact that their children had lost much of their home language loss, because they were to remain in the U.S. as permanent immigrants.
Huber's Family (Temporary Immigrants)
Unlike Kevin's family, Huber's family viewed themselves as temporary immigrants until very near the end of this four-year study. This self-identification appeared to impact decisions about their children's education and language/literacy priorities within their daily routines.
Huber's family was certain to return to Korea immediately after the mother obtained her doctorate. The following discussion is from the initial interview.
Do you plan to go back to Korea right after the completion of your doctoral program?
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Oh, yeah. I always wanted to go back and we will have a more difficult life [in the U.S.]
because we are yellow minority. We were settled in Korea, and I always want to go back with my children. And even my husband is there. I believe that my children will do well in the U.S., but I also know that they'll be a minority forever [in the U. S.] . No matter what they do, they will need to put more effort into being successful in the U.S., because they weren't born here, and they don't look like the majority people here.
Educational beliefs and practices. Until the end of study, this family placed great emphasis on maintaining and developing their children's Korean and English linguistic proficiency. Because this family's residency plan was firmly set from the beginning of their move to the U.S., the parents' educational beliefs and practices were consistent for many years until their later change in future residency plans. More specifically, this family identified themselves as temporary immigrants, a self-recognition that appeared to have important impacts on their educational beliefs and practices. The following excerpt is from an interview in year 4 of this study in which the mother expressed sentiments that remained consistent from the time when they first moved to the U.S.
What are the reasons why you put so much effort for the children to maintain Korean? Is it because they will go back to Korea soon?
Of course, that's one of the reasons. However, no matter where they are, they should learn Korean because they are Korean. But…it's possible that their daily practices will be a little different here. For example, they often want to get along with American peers and become quite American here. Although I want them to be "Korean-Koreans," who are successful in school and maintain Korean language and identity at the same time, they seem to have become quite American. I can't change that. I know. But they might feel Because the mother was certain to return to Korea upon the completion of her doctorate as well as her strong belief on maintenance of Korean identity, she expressed the importance of preserving heritage language proficiency as a minority in the U. S. Furthermore, because this family was influenced by Koreans' English Fever, she presented her willingness for her children to be academically competent in two different linguistic spaces between the U.S. and Korea.
Bilingual/biliteracy practices in daily lives. To best represent the bilingual/biliteracy practices of Huber's family, who stayed in the U.S. four years by the end of this study, the family's linguistic practices in chronological order from past to present are presented in the following section. Like Kevin's permanent immigrant family in the previous section, Huber's mother was also asked to specify percentages representing daily Korean language/literacy usage at home over time.
Stage 1 (Years 1-2): 70-80% speaking Korean at home and 20-30% Korean literacy usage.
At this stage, the family demonstrated a strong emphasis on heritage language/literacy retention.
However, when the first author initially observed this family, they devoted little time for reading Korean literature/books or any Korean literacy though oral language maintenance occurred through daily Korean conversation at home. Interviews and observations suggested that the parents typically were busy managing each family member's school obligations, such as doing homework, contacting school personnel, emailing, and tutoring the children in other school subjects. Therefore, the mother hired the first author as a tutor to ensure that her children During year 2 of this study, the first author observed more natural and productive ways of involvement in Korean literacy activities at home for this family. In her tutoring sessions, the textbook she used sometimes had interesting narrative stories, which Huber enjoyed. In addition, within Korean diaries or journals, Huber expressed his feelings and thoughts in writing though he struggled in Korean due to lack of overall Korean oral language proficiency. Thus, learning
Korean reading and writing was not always easy; however, Huber's reading and writing improved as he was tutored in Korean with authentic heritage language and literacy instruction.
Moreover, during this period, Huber's mother was quite slow in learning English and she told the first author that her lack of English proficiency helped her children speak Korean more at home. The two children knew that if they spoke English too quickly or with advanced vocabulary, their mother might not understand. In addition, strong daily messages from both 25 INDETERMINATE FUTURES AND LANGUAGE ACQUISITION mother and father of "speaking only Korean at home" were strictly enforced; consequently, Jim sometimes ordered Huber to change from English to Korean while they were in verbal arguments.
Therefore, even during these emotional times, Jim thought about Huber's heritage language retention, and was the reward of the parents' strong effort toward the maintenance of Korean oral and written proficiency.
At the end of year 2 and early year 3 of this study, Jim received many educational textbooks from his father to study for the Test of English as a Foreign Language (TOEFL;
Educational Testing Service) and Korean college entrance exams. His parents believed that he should begin to prepare for the higher education system in Korea by reading academic Korean textbooks and educational literature rather than novels. Jim's mother was heard to give regular orders for him to study: "Jim! Read Korean textbooks and turn off the computer!" Jim would reply, "I was reading a Korean article on the web!" The first author saw many Korean bibliographies and academic books on his desk, which was different from Huber, who only read Korean comics or simple storybooks.
Stage 2 (year 3-4): Sudden changes in every educational practice (40% usage of oral
Korean and 10% Korean literacy practices). In the middle of year 3, Huber's mother had a serious health problem. As a consequence, her doctoral program was progressing more slowly than expected. She also expressed her worries about her children's higher education and the potential for their difficult re-adjustment if they return to Korea. The mother made an important decision: the family would temporarily remain in the U.S. longer than they initially planned.
Thus, Jim joined a study group for Korean students who wanted to attend U.S. universities. In this group, the students prepared for the Scholastic Aptitude Test (S.A.T.), so Jim would no longer have time to study Korean at home. Huber's mother asked the first author to teach Korean simple Korean phrases such as "이발하다" (i.e., "get a haircut") so Jim asked me, "Mom, how can I say 'getting a hair cut' in Korean?" Isn't it sad?
Obviously, the mother's educational attention/focus changed to her children's higher education in the U.S. rather than their retention and development of Korean oral language and literacy 27 INDETERMINATE FUTURES AND LANGUAGE ACQUISITION proficiency. Jim's mother often said that she was not the kind of Korean mother who put all of her effort and resources into her children's education; however, Jim already went to the famous summer science camp in the suburbs of a nearby city to ensure that he could obtain the best educational opportunities.
Regarding Huber, he became a candidate for student president in his school. The mother strongly supported his candidacy, because it was what her son wanted and because it would have a positive impact on his future. She seemed proud of all of his activities and accomplishments in school, which were comparable to his American peers. The mother also said that she wanted to see her children's success in school, with a hope that they would have more academic success than their American peers. She indicated that she would need to pay a price for the boys' success in school, which might be a loss of their Korean identity and heritage language/literacy proficiency. Although a significant loss, she also emphasized that there were greater priorities than Korean oral language and literacy.
As a result of no longer seeing themselves as short-term temporary immigrants, Huber's mother stopped putting extra effort, time, and money into her children's Korean oral and written language and literacy development. She also had two other reasons: First, from her consistent emphasis on heritage language retention and development for the first two years (year 1-2 of this study), the mother believed her children had already acquired stable Korean oral language and literacy proficiency. Second, sending her children to a privileged, well-known university in the U.S. had become the priority. The mother reasoned that she would be able to put extra effort on Korean language retention and development later. In addition, she suffered from health problems so she started minimizing her children's educational activities; unfortunately, Korean language/ literacy education and heritage cultural activity was the first activity to be eliminated from their 28 INDETERMINATE FUTURES AND LANGUAGE ACQUISITION daily activities. Therefore, Huber's mother indicated that Korean lessons for the children were no longer necessary, and it was evident that indeterminate decision-making regarding immigration clearly affected the family's educational goal, daily discourse and related educational practices.
Discussion
Previous research investigating early bilingualism suggests that young children in the U.S.
can be considered "at-risk bilinguals" (Gonzalez, 2012; Tabor & Snow, 2001 ) because as they acquire a second language, they typically lose their first language (Crawford, 2000; Tabor, 2008; Tse, 2001; Wong-Fillmore, 1991b . However, many studies did not directly address families' residency patterns as potential impacts on children's bilingual/biliteracy outcomes. In this study, the families' immigrant status played a prominent role in children's bilingual and biliteracy outcomes and daily practices and educational activities.
As young diverse learners constantly engaged, enacted, and adopted situated multiple communities of linguistic ideology, as they were absorbed in surrounding contexts, the theoretical framework of Communities of Practices (Wenger, 1998 ) grounded on socialconstructivism played an important to shape a strong ground for the study. Two students, Kevin (permanent resident) and Huber (temporary resident) and their families continually negotiated their language choices as they were involved more in English-dominant social circles including classroom, peer groups, extra activities, churches and social media that they encounter everyday.
Complicated and dynamic socio-cultural and educational situations among the Korean population in the U.S. in-part led to similarities and differences in the two families in the current study. Although both families resided in the same Midwestern university town, their bilingual and biliteracy applications and practices in daily lives were at times unstable during the course of this longitudinal study. Both families certainly believed in and to some extent supported the Korean identity however, the parents consistently emphasized and instructed their children that they were "Koreans." The parents were first generation Korean immigrants, who strongly wanted their children to retain Korean identity, preferably with Korean oral language and literacy proficiency. On the other hand, Huber's (temporary immigrant) family put extra effort and resources on Korean language/literacy retention and development, because their children were expected to re-adjust to the Korean educational system within a few years of arriving in the U.S.
Once Huber's family changed their residency plan to stay in the U. S. longer, nearly all of their Korean practices and education were put on hold until an undetermined time in the future when they were expected to emphasize Korean again.
Scholars and educators need to be informed about diverse permanent and temporary immigrant families' educational goals and beliefs, decision-making procedures, and their impact on daily bilingual/biliteracy practices and education in relation to indeterminate futures of their lives in the U.S. There are many studies that portray linguistic ideology among immigrants from South Korea (Choi, Godina & Ro, 2013; Jung, 2008; Lo, 2012; Park, 2009) educators' genuine interest on their child(ren) which may be one step in facilitating familyprofessionals partnerships. Two groups, young diverse learners' families and their educators, may regularly meet (e.g., during parent-teacher conferences) to set common linguistic goals for the child(ren), mapping the realistic action/achievement plans, and exchanging progress notes.
Moreover, educators are in a unique position to help families understand the importance of their home language as well as academic expectations in US schools and means to accomplish both within the context of both permanent and temporary immigration status.
Limitations
The primary goal of this study was to investigate ways in which the family participants negotiated their goals and language practices for their children's biliteracy development. The data for this study was originally from a total of seven (including one year of pilot study with Kevin's family) years of longitudinal data from two families. Given the copious amounts of data,
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to focus on only one factor (i.e., family residency status) was challenging. In addition, lack of previous research studies investigating daily linguistic practices and related beliefs depending on students'/parents' immigration decisions rendered challenges to a direct comparative study of two different types of family immigration status in the U.S. Moreover, the families included in this study have a specific cultural, linguistic, and socioeconomic background; thus, the extent to which these findings match with families differing in these respects is unknown. However, the information presented in this study has potential to foster greater understanding and positive changes to the language and literacy education of linguistically diverse children within the U.S.
Conclusion
Many immigrants have come to the U.S.; the diversity of perspectives and lived experiences they bring is astonishing. Yet, efforts at understanding young learners' multilingual practices and their complicated multi-lingual/cultural identity negotiation process are only a beginning to recognizing this diversity. As suggested throughout the findings section of this paper, different types of immigration patterns and families' decision making about their future residency can contribute to young language learners' ethnic, cultural, and linguistic identity as they are embedded in their daily bilingual and biliteracy practices. Researchers and educators can attend to young diverse learners' linguistic and socio-cultural backgrounds as they relate to each family's own story of residential history as well as determinate or indeterminate residency futures.
